The Male Identity in Professions in the Field of Education: A Qualitative Investigation  by Iovine, Francesco
 Procedia - Social and Behavioral Sciences  174 ( 2015 )  1966 – 1975 
Available online at www.sciencedirect.com
1877-0428 © 2015 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
Peer-review under responsibility of the Sakarya University
doi: 10.1016/j.sbspro.2015.01.862 
ScienceDirect
 
------------------------------------- 
 
* Corresponding author: Poggade Chanayotha. Tel.: 00-000-000-0000 
E-mail address:francescoivn@hotmail.it 
INTE 2014 
The male identity in professions in the field of education: a 
qualitative investigation 
 
Francesco Iovine* 
 
*University of Salerno 
Abstract 
This paper intends to analyze some aspects related to the perception and representation of education-related professions for what 
concerns the male audience. 
According to statistics, work in the field of schools and education appears to be a domain composed of mostly female workforce, 
confirming a society structure as has been traditionally and historically configured and based on gender duality and on a 
subsequently rigid role separation. In such separation some differences going back to an old biological as well as anthropic-
cultural paradigm keep having a large weight and seem to justify the different levels of aptitude towards child care, and 
especially towards infants, that are seemingly recorded in men and women.  
According to such a stereotyped view, child care should be a prerogative of women only, thus legitimating the scarce male 
responsibility in this field. But what do men think about it? In the following work some professional working in the field of 
education have been interviewed. It is therefore possible to read the orientation of three educators and detect how their 
masculinity and subjectivity have had an impact in the determination of their gender and professional identity while enforcing 
their respective educational roles. 
 
© 2014 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of the Sakarya University. 
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1. Introduction 
 
The initial assumption that inspired this investigation is the observation that in Italy educational professions are 
characterized by a significant disparity between genders. On the basis of data concerning the only act of signing up 
© 2015 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
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for degree courses in the pedagogical field it appears that male students between the academic years 2000/2001 and 
2010/2011 make up just 13.20% of total enrollments. (Mapelli, Ulivieri Stiozzi, 2012) The trend reversal, however 
small, relative to the academic year 2010/2011, with a share of 15,584 units, 474 members more than academic year 
2009/2010, is related to degree courses belonging to “non-pedagogical” fields of the Faculty of Education. For 
example, this occurs in both undergraduate programs in Communication Sciences, University of Udine, where the 
males were the majority (respectively 64.50% and 60.61% of the total). In addition, male students accounted for 
more than 30% of the total members in both the three-year courses in Psychological Sciences and Techniques hosted 
at the University of L'Aquila (42.72% and 34.67%) and in both the degree courses of Science of Public 
Communication Business and Advertising at the University of Trieste (30.86% to 31.15% and the master’s degree). 
(Ibid, p. 220) 
Why male students seem to be the minority in education-related professions is considered in some hypotheses 
that lead back to the ideological construction of gender identity. In our era an old-fashioned prejuduce still 
persists about characteristics that are allegedly typical of males, while the female profile is (still, allegedly) 
characterized by qualities related to care and affectivity. This cultural background is reflected in the employment 
data. Our society is still too characterized by an occupational segregation of men and women. The first are present in 
large numbers in the scientific and technological sectors, and underrepresented in the humanities and in the field of 
social development. In the case of women, instead, they are over-represented in education, which is still a strong-
hold of the female workforce. Specifically in the school system, the lower the level of education, the lower the 
number of male teachers. This is easily verified in the segment of nursery schools and primary schools, educational 
levels associated with primary care which do not enjoy the social prestige and authority that used to belong to 
elementary school teachers in the past. For nearly a decade, in Milan there was a further increase in the feminization 
of primary education: from 94.8% in 2000 it has gone to 96.2% in 2009. (Idem) 
 
2. A qualitative investigation 
   In order to achieve a deep understanding of the perception of male identity within education-related professions, I 
have conducted three interviews, one in person, one by telephone and one by the popular social network Facebook, 
to people engaged in social and educational services, trying to investigate the current world view (Weltanschauung) 
regarding masculinity. I have chosen a few tracks and their sub-themes, through which I have gathered testimonials, 
explicit and implicit opinions, and ways of looking at: 
 
x the motivations that have prompted commitment to education-related professions;  
x the qualities both personal and professional a male educator should have; 
x prejudices about the alleged poor attitude to education and care typical of males;  
x their way to live masculinity;  
x what should be solid and what instead dynamic in gender roles;  
x the interaction between public and private behaviors/attitudes.  
 
Trying to avoid the risk of a forced convergence of thought, during the interviews I have given space to the more 
subjective aspects, with an emphasis not on mere ideological constructs, but rather on individual experiences, 
accompanying each of the interviewees on the path of reflection and interactive reworking of their experience.  
It was my care not to adopt an interpretative synoptic paradigm, which could have been useful only if I had 
meant to track down an artificial objectivity for the drawing up of statistics and quantitative patterns. Therefore, I 
chose to commit to the analysis of the personal sphere and remained anchored to the strength of the biographic 
element. From the stories I gathered, several types of masculinity were revealed, each of which is reflected in their 
owner’s way of interpreting and practicing his or her profession. 
During the interviews, I tried to create a climate of trust and empathy, avoiding interruptions, and I gave special 
inputs to the interviewee to walk him through the outlined tracks. With these premises, I chose not to be not neutral 
and did not operate as if it was a questionnaire, pretending that the significant relationship (Furlotti, 1998) between 
interviewer and interviewee was not itself a major part of the interview, since  establishing a true communication is 
a necessary precondition to qualitative research. (Merrill, West, 2012) The active involvement of my subjectivity 
was part of the method. The track was used in a flexible manner, so as not to meaninglessly repeat a sort of vocal 
questionnaire, structured by standard questions that would not leave the interviewees free to express themselves, as 
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they would not have been allowed otherwise to pick priorities and preferences according to their unique individual 
subjectivity.  
 
3. Alfonso, the idealist of solidarity 
The first interviewee is Alfonso Di Bartolomeo, a sociologist aged 39, who in 2000 started a process linked to 
social policies and all services related to law 328 [Act No. 328 of 2000 - Framework Law for the implementation of 
the integrated system of interventions and social services] and among his various experiences he recalls a 
commitment at the “Centro aiuto minori” held by the Court of Salerno for minors; the foundation of the "Superabile 
Onlus", of which he is president, with almost 10 years of experience as a socio-educational center aimed at people 
with disabilities and with which he handled the socio-educational center of the city of Pagani, in the province of 
Salerno; the coordination of socio-educational centers of Nocera Inferiore, Scafati and Sant'Egidio del Monte Albino 
(also in the province of Salerno). In addition, he used to deal with services for the elderly, such as that of ''house care 
for the elderly” back when he was the  coordinator of the group of social enterprises "Gesco".  
Besides the tasks of management/coordination, for about 6 years Alfonso played the role of a social worker in 
the project "specialistic assistance to schools" aimed to students with disabilities. Its field of professional action is 
directed to "vulnerable groups".  
Alfonso says right from the start that «there is a strong woman component in the educator role», but he does not 
mean to reduce the issue to a gender dispute. Professional success, in fact, is not linked to University education, but 
to life history, professional experience, and above all education received at home. If we add the element of kindness 
of heart, all of that together makes you a «very good educator».  
There is a good number of women graduates, I mean in the faculty of Educational Sciences, then [the] path to 
becoming educator [...] is not theory, but fact, in that it is made especially [...] of practice that begins before [...] the 
University. As for males, given their concentration, I mean in Pagani and Nocera Inferiore, I do not know many, but 
because of this concentration, you choose him for quality, that is, in the sense that quality is what characterises the 
male educator. I don’t mean that he’s superior to a woman, it is not easy, it is not easy to be an educator. It's easy to 
walk the theoretical path, what you do at the University, then you live it every day by working, by practicing, doing 
volunteer work, trying to help people, doing assistance and then later doing your job that is trying to transmit to 
them the fundamental elements, cognitive elements that may be crucial [...] because, let’s say, it is linked to the 
personality, the type of family, the type of education that was given, then surely there is University education, then 
later if you are a good person, if you have the basic elements such as solidarity and the desire to help others, then 
you become a very good educator.  
A first element on which to reflect it is the low value attributed to the degree, the achievement of which is only 
the first step in the path leading to the entrance into the world of educational services. The weight of the theoretical 
background it is strongly subordinate to the practice and the constellation of experiences, both work-related and not. 
Who has a better aptitude towards education usually has the most success. Those who practice this profession must 
have personal characteristics differing from those needed to work in other sectors. A significant influence is 
attributed to the person’s family and the education imparted by those who are considered «the first educators». The 
familiar experience conditions the professional success of people committed to social and educational services. 
Having a degree is not enough to be educators, but a solid family orientation and a personal history based on the 
internalization of good principles are needed. This facilitates the development of a sense of solidarity, also explicit 
in the context of daily and personal experiences, addressed particularly to vulnerable subjects, which include people 
with disabilities, the elderly and minors.  
Although the risk of making the mistake of reviving old traditional views and of limiting the good male 
educators to those who adher to a given ethic or political ideal based on selflessness is always present, the practical 
experiences seem to reinforce such belief.   
     I hinted at politics before because it almost looks like all good male educators I know are left-wingers or coming 
from the former left wing, which is mistakenly confused as displaying peace flags, loving each other, freely smoking 
weed, eliminating corruption from the face of the Earth. Now that is an ideal […] but among the educators I know, 
the best are those having a good family education. Those who got enrolled in the University (he slams his hand on 
the table) only to get their degree in Educational Sciences, honestly, I know them, they end up… end up selling 
furniture, and I also know some who graduated in Sociology before me who got a job in transportation companies 
[…] “I’ll just give private lessons to earn my 80 euros but I still want to continue doing my job”, that’s what makes 
a good educator. 
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Referring to sexual orientation, that is determined by a biological factor because «you were born a female, you 
were born a homosexual […] that is not a fault», it is not choice or a life path. Historical, social, cultural, 
environmental, familiar and relationship-based forces do not have a say in sexual identity, which is created by 
genetics.  
It is curious that Alfonso, although he declares himself not a religious person and unaffected by the christian and 
catholic rules, still uses concepts as “sin” and cites religious quotes. 
Today gender is divided in male, female, and homosexual […] which is something that unfortunately is not 
accepted in most cases, I don’t know why, actually it is fully normal, it’s fully normal […] it’s normal!  
The important is that the fundamental qualities… it’s genetics: you were born homosexual or you were born a 
male or female. So you were born homosexual, you find out. I’m glad you find it out less in modern times […] in a 
less dramatic way than it happened back then. I know tales of people who killed themselves when [they] discovered 
themselves to be homosexual, when it’s normal: if you’re homosexual, no problem […]. It’s not like we have to 
share our sex life. Because that’s where the problem is, there is great ignorance about homosexuality or being mare 
or female, because you’re always looking at sex, but are we supposed to go around fucking each other every day 
then? […] I’ll say it again: you were born male, female, you were born homosexual, it’s not a sin, not a fault. What 
matters is that your life path goes on normally, I mean males be males, women be females, be females, homosexuals 
be homosexuals, I mean without being mean, without hurting other people, without being mean, always looking at 
the common good, I mean, can  you be like, the way he used to say… who was it? Pope Francis saying “who am I to 
judge?” Seriously […] we can only judge when someone hurts someone else! And we link that to the role of the 
educator: you can be a good educator, you can be not as good, but if you help, if you help yourself, if you’re trying 
to help, or to [get] a disabled boy to learn you’re already doing a great job, then we would need a whole lot of 
educators like this […]. 
Even on such a wide and articulated topic Alfonso can’t help connecting the base constitution of a subject with 
his educational potential. In full harmony with the philosophy of helper professions, the sociologist believes that 
helping others is «crucial» and that it can suggest whether an educator is good or not. Intentions, especially if noble 
ones, are what matters, and they’re dominant compared to theory and operational competences. 
Homosexuality is accepted without conditions. The stigma only hits evilness. 
Alfonso draws a scheme of actions in which to operate: a family that orients, interventions aimed to the specific 
situation and lots of dedication. His profile could be defined as an idealist of solidarity. 
The way he strives towards common good and his pro-social attitude look like they are stimulated by politic and 
solidarity-based reasons. He incarnates the kind of sociologist who does not stop at watching society and describing 
it, but that with his work he tries to improve not only the users he deals with, but society in its general sense, feeling 
called upon to intervene even in daily situations. 
 
4. Antonio, the missionary 
The interview to a younger subject, Antonio Ferrara, born in 1986, who has recently turned to educational 
practices, can outline an identikit mirroring the idea that Alfonso has of an educator meant as «a good person». It is 
necessary to anticipate that this interview has been conducted through Facebook, so the limits of the material did not 
make a deeper analysis possible, but still it offered interesting ideas for research. 
After obtaining his degree in Educational Sciences at the University of Salerno, Antonio obtained the 
professional qualification of Social Animator in 2013. He currently works as «home educator for the assistance to 
non-self-sufficient minors within the project “Home Care Premium” promoted by the zone plan by zone S2 ex S3 
Cava – Amalfi Coast». 
About the reasons who pushed him to start an educational path in the field of pedagogics, Antonio reveals his 
missionary aptitude: «I chose to study Educational Sciences since I had in mind to do a job which allowed me to 
help others». His intent is going in the contrary sense of masculinity intended by ideological and stereotyped 
concepts, since he does not go after prestige, money or authority, but he chose to become a “crocerossino” (member 
of the red cross). This generates that «every profession requires determined features from the one practicing it. This 
is why I believe that a male educator owns features, that he acquired, elaborated and developed throughout his study 
and work path, features that are different from those owned by people working in completely different fields. To be 
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an educator means to be an example for the others, to be a good host to the pupil, to inspire trust, to have patience 
and respect, to be humble and coherent with what you say and do».     
Central aspect of an educator’s mission is to favour the development of the pupil by offering him directly a 
virtuous model of behaviour. This is the dividing line between the expert of educational processes and any other 
professional: the educator cannot split theoretical wisdom from good practices, and cannot look the other way from 
the pupil’s gaze, for whom he must became the hypostatization of the pupil’s ideal type. He is exposed in such a way 
that gives him the moral obligation of maintaining a correct behaviour that can be of practical example. 
As we speak about the alleged «greater aptitude towards education owned by women compared to men», 
Antonio acknowledges that it «must be» a «common prejudice, because women have taken care of their children or 
other children’s education forever. In my brief – for now – work experience I must say I did not feel much of this 
difference because I was accepted as an operator just as much as others were». The certainty that this is a stereotype 
has matured inside him also because of his personal condition of a man who has chosen to help others by educating. 
In his rapport with the user pool, he found a preference shown by children towards same sex educators: «male 
children tend to look for male educators, while female children for female educators». 
Antonio tells a story, which he perceived as uplifting feedback, and which suggests that his aptitude towards 
educations might have romantic or sentimental roots: «I remember a boy, who was about to leave the community, 
who asked me to speak in private and told me that he was very happy to have met me and even if we hadn’t gotten 
much time to spend together, he felt he could trust me. He wished he could meet a boy, a friend he could trust as 
much as he could trust me. These words of his greatly pleased me because I think earning the trust of boys that most 
of the times have experience of abandonment behind them is a gratification for the work I’ve done». 
In his words, mascolinity is then perceived and concretised as far from chauvinistic or patriarchal concepts, 
openly revealing its attributes of fragility and care, which are not exclusive to the feminine: «To be a male means in 
the first place to acknowledge yourself as human, blessed with intellect and feelings; recognize your strength but 
your weakness also; be dominant but not domineering; take care of close ones not only catering to economical or 
material needs, but also sentimental needs; to have your presence felt in happy as well as unhappy moments in life». 
In agreement with the modus operandi of Alfonso’s, who can tell a good educator from his behaviour in his or 
her private and professional life, Antonio also believes that you can’t stop being an educator: if you are, you keep 
being it even if far from your working contexts. Traces of what you do on the field remain in daily activities and 
private ones. «I think it’s difficult to completely separate the professional dimension from the private one because 
those who are educators are such in their own life when they give the good example, when they’re coherent, caring, 
humble, people inspiring trust, points of reference for those who surround them. Still it is advisable that the educator 
cuts out his or her own spaces and moments of rest, thus avoiding to bump into high-stress periods that can lead him 
to burnout». 
Reflecting on data inherent to violence on women, perpetrated by men, in the majority of cases husbands, mates, 
boyfriends, former mates, relatives or friends, and acknowledging that there are statistics suggesting that men are 
usually more violent than women, Antonio holds that «man is not violent by nature, because within him are 
mechanisms who push him to keep what good they have, their health, even at the expense of the good and health of 
others, but also because of cultural elements that incentivate violence, in particular on women, only as a way to 
affirm one’s masculinity, the arab culture coming to mind». 
These statements hold different cultural aspects worth working on. First and foremost, violence would be born 
by physis and be part of the natural economy of species to guarantee self-preservation, by expliciting a vision 
adhering to the Freudian theory of the subconscious of impulses, as discussed in second topics*. 
 
 
*  As Sigmund Freud theorises, the human psyche has two main impulses – “Trieb” in German – thanatos, the 
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On the other hand, it is acknowledged that violence can be the result of social-cultural constructions, agreeing 
with the conundrum of male supremacy that is ensured through subordination of the female. The example utilized, 
which describes a surely controversial reality, namely the Arab one, indicates that after all in our culture the gravity 
and urgency to fight misogyny is not very perceived. The cases of women being killed in the West is overshadowed 
by a generalization and a “sidetracking” phenomenon provided by the Arab culture. 
Speaking of homosexuality, Antonio’s thought is definitely straightforward in manifesting a rigid closure, by 
negating civil rights to same sex couples: «My opinion on this topic sprouts from my Christian-catholic beliefs, 
which is why I oppose homosexual unions as much as I oppose adoptions by homosexual couples. I believe that, to 
be brought up well, a child needs a father and a mother». 
Antonio immediately warns that his answer is influenced by his creed, and his position is actually concordant 
with the official position of the Catholic church. From that we could infer that his faith orientates his thought and his 
actions. This would explain his rigid opposition to adoptions by homosexuals, ascribed to the wellness of the child 
who would need a male and a female, not promiscuous parents. He thinks the same about gender roles: 
«Personally I believe gender roles should be well-defined so as to give and guarantee a solid and stable point of 
reference to the child (in case of families) or pupil (in case of educators)». He elevates the nuclear family model to a 
model to be implemented in the educational offer, by implicitly evoking the threat of liquid society that can only be 
defeated by ensuring stability and solidity to the pupil. Antonio’s profile can be defined missionary-romantic-
traditional. 
 
5. Aniello, the professional 
Another young educator interviewed is Aniello Mazzeo, born in 1986, who after obtaining his degree in 
Educational Sciences and his master’s as Professional Educator, both at the University of Salerno, he dived into the 
working world through various experiences, among which traineeship, volunteer work and ordinary working 
contracts. 
Chronologically, he can boast a first experience in Salerno, city in which he was raised, in secondary and 
primary schools; then he was enrolled in the association “Mentoring USA/Italia – Onlus” within a project regarding 
school dropouts, for about 10 months. Afterwards he had a three-month experience in the association “Gruppo 
LOGOS Onlus”, in Salerno, as facilitator in a group of self-help addressed to anonymous gamblers, then people 
addicted to gambling. After this experience, Aniello moved to the North of Italy where he was an intern for about a 
month in Novate Milanese, province of Milan, at a kindergarten run by the cooperative “Koiné Sociale Onlus”. He is 
currently working, and has worked for a short time, about a week, for the cooperative “La nuova famiglia”, located 
                                                                                                                                                                                           
 
death impulse (Todestriebe) or aggressivity, and eros, the life impulse (Liebenstriebe) or sexuality, both useful to the 
economy of species. These two impulses, in perpetual conflict, would regulate the psychic life and its working order: 
thatnatos with its tension towards (self)destruction, and eros, expression of libido, would guarantee self-preservation of the 
I. The psychic instance, localized in the subconscious in which eros and thanatos are contained is the Es, the reservoir in 
which such impulses tend to the immediate achievement of pleasure and egoistic needs, ignoring the principle of reality, 
logical thought and every sort of ethical and moral inhibition. The Es’ counterpart is the Superego, the psychic instance 
that contains the deepest prohibitions, behavioural codes and values. It’s where the subconscious sense of guilt takes form. 
The Ego is the psychic instance called upon to mediate between the pulses of Es and the moral censorship activity of 
Superego, regulating the balance between the pulse for pleasure and the principle of reality. For further information see 
FREUD S. [1920], Al di là del principio di piacere, in Opere di Sigmund Freud (OSF) vol. 9. L'Io e L'Es e altri scritti 
1917-1923, Bollati Boringhieri, Torino, 1986. 
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in the province of Monza, at a community providing hospitality to disabled subjects from 25 to 65 years.  
In his case as well his opinions reflect his professional experiences, which reconfirmates the dominance of 
practice upon theory. He acknowledges that his opinions are just opinions and not general rules, and in almost every 
answer of his he specifies that it’s his personal point of view, by reiterating expressions such as “as far as I know”, 
“in my judgement (10 times), “I’ve seen now”, “the way I see it” (2 times), “I noticed”, “I think” (5 times plus 2 
times “I believe”), “based on what I’ve seen”, “in my opinion”. 
At first approach, when asked whether his supervisors or coordinators have shown particular expectations due to 
his being a male, Aniello speaks about a topic that is dear to who deals with gender studies: male authority. From his 
words you can infer that it is a key component in education-related professions, and a clear distinction is shown 
between male and female identities. 
It happens in research – let’s say in the job market – that there are particular requests for what regards the male 
field, I mean a specific figure of male educator for specific environments, for example, like for example in 
communities of drug addicts or for what concerns anyway communities for abandoned minors or people with 
serious disabilities, so the male figure is specifically… specifically the male educator is required, as far as I know, in 
these communities… so anyway the male figure in specific social-educational environments is required to have even 
more authority and physical strength, in my judgement, so it’s okay to have a specific request for a male educator 
[…]. 
In explaining his rapport with children, motivated by the question «so you were not afraid of showing signs of 
affection and emotivity even through physical contact with kids, weren’t you?» Aniello tends to shift the topic from 
an emotional level to the professional level as if he meant that the two dimensions live on different levels, and he 
neglects the importance of rapport. 
No, with children anyway I’ve had a good rapport, not only sentimental let’s say, but also professional anyway 
because anyway I was in a professional traineeship there, it was educational, so anyway I was perceived by the 
children as, uh, I mean, a sort of…elder brother, obviously they were children with immense difficulties at home, 
like for example school dropouts, separated parents and situations of uneasiness in the family, so let’s say the 
children would perceive me, perceive me as a – I won’t say father-like figure – but still as a point of reference and 
support. 
The rapport with kids, among which «the males grew fonder than the girls, let me tell you», is defined as good 
and the fact that his figure was perceived as an elder brother indicates that still the relationship aspect which Aniello 
does not valorize has played a major role. 
On the idea that women can be better educators than men, at first Aniello sees the topic as multidimensional, by 
listing different variable that “in his own opinion” concur to educational success: 
no, I think it depends on the individual, on the environment you’re in, who you deal with, what the user pool is 
composed of, and so there are many factors, let’s see, for what regards our sector so you should not generalise, in 
my opinion you should not generalise on who’s better and who’s not, it depends of course from the professional 
experience you have under your belt, it depends on the user pool you deal with, it depends whether there is rapport 
with peers or not, that also […] if it’s good it depends a little bit from the environment you’re in as well, if they put 
you at ease or, anyway, let’s say, there are evident difficulties such as limited resources, money or let’s say […] 
lower […] life quality, culture, society […] I think anyway the difference let’s say of services […] I can say between 
North and South […] there’s the economic crisis here as well but I noticed that here the families, let’s say the 
community in general, spend a minimum of resources to have the boys engage in activities. 
Speaking more in general, about female aptitude to education and care, Aniello agrees with the common opinion 
stating that women have a greater aptitude to education. It is worth noting that this opinion is coming from a 
professional, which makes us think: should this widely accepted idea by educators themselves move us to consider it 
as more than simply a prejudice but instead as an accredited hypothesis, or should we ask ourselves questions about 
the educators, about their education and its subsequent limits? Shouldn’t the awareness that in education different 
variables are to be considered imply that the matter is less biological – women could be more inclined to educate – 
than we might think? Shouldn’t educators, be they male or female, be the first to operate towards a reworking of 
prejudices and dominant beliefs? Our witness’ answer does not seem to deviate from common thinking: 
maybe, uh… no, I think women notwithstanding the maternal instinct and things like… um, let’s say they might 
be a little bit more inclined compared to us men towards things like education, anyway the […] the strictness, I 
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won’t say strictness but anyway […] in determinate things, but anyway I’m telling you, I can’t see a man in 
determined environments as bad, for example drug addictions, disability, or even minors because anyway the male 
figure in my judgement can be useful in determined cases […]. 
The conversation seems to lead us back to another prejudice, which I explicit to him as a question: «are men 
more indicated to manage disabilities or drug addiction compared to women?» 
In determined cases that come to be, for as far as I have seen, yes. I mean that anyway if there are difficulties 
anyway, let’s say, in the family or in relationships anyway, fights, conflict, as far as it comes to determined 
environments where if you find yourself working with them there are fights or conflict, or difficulties, the male 
figure will emerge anyway in fights in my judgement more than the woman, I’m not implying that the woman has 
lower expectations or can’t manage a fight, but man, also because of his role, can help more, supported by women, 
as far as it concerns dispute resolutions. [Answering the question «because of his authority?»] maybe [man] is seen 
as a father-like figure anyway so anyway stronger, I’m not saying, I’m not saying a woman can’t manage those 
difficulties, right, but maybe a man, the figure of man maybe I won’t say can intimidate but anyway for as much as 
it concerns the management of determined environments, like drug addictions, can anyway have an impact […]. 
The indirect concluding proof of such a match, in this perspective, between masculinity and au-
thority/strength/hardness/impetuousness comes from the subsequent answer to the question «what if you have to 
deal with children, teenagers, young adults?» in which you can infer the equality of gender in the educational 
intervention, again considering the other variables already mentioned before: 
In my opinion it depends, because it kinda depends who you’re dealing with, how the user pool is composed […] 
you said teenagers so I think anyway teenagers, be they male or female, anyway, anyway is a difficult problem to 
manage so I don’t feel like, anyway, sub-specifying woman or man who can better cope with the situation. You need 
to see the environment where this conflict, this difficulty is generated and the operator based on the experience […] 
he has and see a bit how to deal with this difficulty, this conflict […]. 
This point of view reveals the idea by which the necessity for a male educator is inscribed within contexts in 
which you deal with a difficult user pool, such as abandoned minors, serious disabilities and drug addictions, subject 
grouped into a single category that supposedly needs the male intervention. Here Aniello reinforces his previous 
statements, especially the one by which «the male figure in specific social-educational environments is required to 
have even more authority and physical strength, in my judgement, so it’s okay to have a specific request for a male 
educator». 
A recurring expression is «conflict management», indicating that the educator is not seen as a figure aiming to 
favour, in the etimological sense of “educĕre” – to pull out – of development and creation of mental, social and 
behavioural faculties of an individual, in the perspective of humanization. He is more like a sort of mediator, or to 
say it Aniello’s way, a facilitator, role that he played during his experience in the self-help group for gambling 
addicts. If the educator is someone intervening in conflict management, it comes natural that those who are the 
targets of the educational intervention are living a difficulty chained to a conflict, and require negotiation, which 
implies that the actors of the conflicts are two or more, which requires an interpersonal mediation to solve the 
situation or cause. 
Aniello believes that «it depends a bit who you’re dealing with». The theme of conflict management is recurring 
even while speaking of female educators: 
in general… dunno… let’s say […] it’s not like um… not like she’s overwhelmed, in the conflict or unpleasant 
situation that can arise, but anyway in certain environments, I’ll say that again, maybe especially in dealing with 
drug addictions there can be a, a, a greater impulsiveness, violence coming from the users maybe the male figure is a 
bit more advisable but not because of physical strength, more than that because of a sort of, anyway, experience 
which a male educator can have compared to a woman, not like a woman can’t manage this conflict […] anyway […] 
a sort of authority that anyway can be created, a sort of respect, you know if you see a male figure, among men you 
don’t generate conflict straight away, you try a bit of mediation, you don’t want to get to brute force, I think […] 
maybe man is in… in, intrinsically he can manage this little conflict situation better […] anyway always speaking of 
drug addiction, the male figure I repeat can be a bit more of help compared to, not because a woman can’t impose 
herself […] but because in my judgement a man is seen with more respect, sort of, for what regards problems […].  
Again, a mostly traditional view of gender roles arises, since man is yet again seen as carrier of authority, more 
expert than a woman in dealing with difficult or dangerous situations, a figure that can obtain respect more easily. 
Thanks to these elements, even in difficult situations you would avoid escalating into violence, like saying that if 
you are dealing with a man you are going to think twice before resorting to violence. This way a picture is drawn 
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that is stereotyped and patriarchal of gender differences. Hints at the emotional dimension are absent or almost 
absent, it is only considered under explicit stimulation – the question about whether it is better to have a female 
educator instead of a male one in the case of affect-deprived children – : «um…let’s say a woman for what regards 
familiar conflicts and let’s say above all if you’re dealing with minors maybe you can deal with I mean greater 
sensibility compared to man in most of cases can maybe cope better with the situations you’ve just, you’ve just 
listed». 
It is necessary to clarify that the word “sensibility” was spoken by me, the interviewer, more than once, and 
which most probably was borrowed from the interviewee, who does not seem to spontaneously employ terms that 
refer to the emotional sphere. This hypothesis is reinforced when he is asked if «the male educator should have 
personal and professional features which are different from the one in possess of a male working in other 
professional contexts». 
Obviously every sector requires different worker activities, competences, experiences, let’s say […] doesn’t 
matter if male or female, in my opinion, so it’s normal that you can’t compare a male engineer to a male educator or 
to a… to a boy who studied economy, then marketing, then in commerce compared to an educator […] anyway there 
are different environments, the experiences that come to be are anyway different, forbidden things, conflicts are also 
differents, of a different nature […] you can’t do these, a difference in my judgement. 
Education-related competences are as such equaled to technical competences belonging to any other professional 
field. There is no trace of emotional quotient, and when Aniello is openly asked if a man working in the field of 
education who has developed a greater sensibility, emotivity and empathy can keep using them in his private life, the 
answer is negative: 
No, I think you must separate your work from your private life anyway, the familiar life you have […] I don’t 
think you can do it […] if one has good qualities anyway even positive personality traits and has to make usage [use] 
of them like as you do while you work […] then it’s normal that conflict resolution between two disabled boys you 
can’t of course let it influence your outcome let’s say of personal knowledge of your personality […] it depends on 
the situation, as far as I know obviously, then it’s normal that if you have positive qualities like […] you’re a good 
listener, you’re empathic, you can dialogue then you must also use them in the environment in which, for example, 
you and I are in, like the field of education. 
The abilities of creating dialogue, listening and generating empathy are seen as positive personality traits, and 
they therefore depend on the private dimension of the subject’s and do not have a part in the setting of an educator. 
In his case there does not seem to be an opening or an interest in that sense. As previously noticed, Aniello separates 
technical-educational competences and private behaviour, and there seems to be no exchange between the two levels. 
As a proof, when I ask him if his professional path has enriched him in sensibility or empathy compared to people of 
his same age but working in other fields, a somewhat puzzled answer comes: 
um…no, as far as it concerns me I employ a lot the theme of dialogue anyway and so… even the fact that […] 
even a bit of empathy but it’s normal that in our field you have to know how to behave anyway and so there’s a sort 
of dialogue anyway and confrontation, always, not only when it comes to conflict resolution in our working field, 
but also in what regards anyway, a sort anyway […] living and so also a conflict management notwithstanding the… 
the unpleasant situation you can come to generate, so no, I can’t see why you would have this separation. 
In Aniello’s opinion, to be a good educator you don’t need to reinforce and develop personality traits related to 
your emotional quotient – sensibility, empathy, pro-sociality, comprehension – but you need to be apt to dialogue, 
which is first. The professional and rational dimension seems to prevail, through a process of negotiation/sharing 
finalized to conflict resolution. The profile with which he introduces himself is that of a “professional” meant as one 
who works for a retribution. There are no other motivations or interests. 
Dialogue becomes again the main element because it is said that it’s always about conflict resolution. In the case 
of feminine «a woman maybe she has more sensibility compared to man in determined cases, that’s for granted […] 
it’s normal that it’s always about education, the respect that your family has… has taught you, in my opinion». 
 
6. Conclusions 
From these three profiles a concept emerges that we could define “relativistic” of the educational practice, since 
there is no hint to possible strategies, behaviours or guidelines that can be generalized. Everything depends on the 
specific situation and context. A common variable is the dominance of practice upon theory; theory does not have 
any impact on the validity of an educator, who gathers experience from the field, with human rapport-based tools in 
the case of Alfonso and Antonio, with dialogue/negotiation-based tools in the case of Aniello, to be better able to 
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carry out his or her tasks. A degree would only be a starting point, a key to the profession, that needs practical 
experience far more than theoretical concepts. 
Gender duality is conceived as a fundamental structure education as well as society can’t do without. All three 
the interviewees hint at the importance of role separation, but only Alfonso, a spurious educator, being a sociologist 
working for “common good”, is open to role versatility. All three value the importance of having to dive into a real 
context more than contemplate some ideal that can be learned from books. 
Little merit is attributed to degree courses in the pedagogical field, so it is legitimate to ask whether or not the 
educational choice is determined mainly by factor such as personality, the maturation of a pro-social behaviour, the 
preference towards a study course who is not seen as too hard, the second choice after failing the admission to 
another preferred degree course and/or other elements, and finally whether or not the educators learn and take a step 
forward on their own, or they are the result of an aimed and effective education themselves. 
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